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Background

This project arose as a continuation of earlier research on Quaker other-regarding behavior
(see Sloane, 2001). That line of inquiry led to an ethnographic study of inmates in the Delaware
Correction Center who were participating in Alternatives-to-Violence Program (AVP)
workshopsTheseworkshopswereoriginally developedy the Quakersn responséo requests
from inmatesat Attica prisonfor someway to addreswiolenceat the prison. The workshopsare
facilitated by outside volunteers (non-prison employees) and focus on developing social skills.
Theintentis to helptheinmatescopewith potentiallyviolent situations py recognizingwhen
they are likely to occur, improve interpersonal communications in order to mitigate the situation,
and develop a sense of other-valuing to reduce the likelihood of resorting to violence. The
workshopsaremanagedy inmatetrainers,but with the supportandinvolvementof outside
volunteerco-trainersAVP workshopsaretypically two or threedaysin length,dependingn
the specific module. Both inmates, as well as outside trainers are volunteers, their qualifications
being completion of all AVP modules in addition to the Otrain-the-trainerO workshop.
Participantsstartwith the basicworkshop,progresgo the advancedandfrom thereto the
adjunctmoduleswhichincludeBias AwarenesandManly AwarenessThe ethnographistudy,
completedn May of 2001(Sloane2001),suggestethatAVP participants®ehaviorsvere
modified by theirinvolvementin theseworkshops.

Motivation levelsat the startof the workshopsappearedo be high. The rapidity of
behavioral change appeared high and the degree to which behavior appeared to change between
the startof theworkshopsandtheir conclusionseemedigh, despitethe fact thatthe workshops
werecompletedn only two days(basicAVP is two days,advanceds athree-dayworkshop,as
are many of the additional modules). Speculation from that research suggests that if AVP (and
similar) programs can be shown to be effective in reducing violent behavior, there should be a
measurably lower number of incidences of violence involving inmates who have completed AVP
programscomparedo thosewho havenot. Likewise, it would be expectedhatworkshop
alumnae would have a lower post-release incidence of violent behavior.

Somefurtherspeculatioraboutwhy AVP Oworks@ probablyin order,aswell. In my
original research, | suggested that the answer might lie in issues around trust. Inmates are
particularlysuspiciouof others.Many arevictims of abuse Many comefrom brokenhomes,
lack appropriate role models, have poor educations and are generally socially maladjusted. AVP
offersanopportunityto developtrust. The participantdearnthat otherscanbe trustedandthey
getopportunitiego practicetrustingothersin a safe,non-threateningnvironmentWhen
working with thesemenin theworkshopsthe transitionis unmistakablestheylearnto trust;
that others are not necessarily a threat. The Quaker principle of seeing others as having value
seems operative and other-valuing seems to follow the development of trust. This change in
attitude is enabled by the development of social skills that include negotiating and
communicating.

A large motivation for this line of inquiry is the societal costs associated with corrections
in the United StatesU.S. Departmenbf Justicestatisticsindicatethattherewere1.4M
prisonersn federalandstateprisonsat the endof 2000.This wasup approx.1.3%from 1999.



Stateprisonswereoperatingat betweerfull capacityand15% overcapacity.Thefederalsystem
wasoperatingat 31% abovecapacity(US Dept. of Justice Bureauof JusticeStatistics 2001).

Actually, 2000wasa Ogood/earOn thatinmatepopulationggrewat lessthanthe 6% average

rateof the previoustenyears.However,anygrowthis a problem,giventhelack of capacity.
Prisonsareextremelycostlyto build, staffandoperate For example,Texas which operateshe
largestprisonsystemin the nation,spent$2B on operationsn 1999. Texas@veragecostto

operate a minimum-security cell was $30 per day. For maximum security, the rate increases to
$59perday (CorrectionalEducationConnections2001).This worksout to be about$12,000

per inmate per annum (for minimum security), adjusted to current dollars. This figure just reflects
operations costs and does not take into account capital spending for new facilities. While the
estimates are not necessarily accurate because there are certain minimum operating costs that
would be incurred even if there was only one inmate, they are illustrative of the point: namely
thatit is expensivao operateprisons.Clearly,if we couldshowthatAVP is effectivein

reducing recidivism, we should be able to make an economic case for expanding the program. |
should note here, however, the myriad issues associated with attempting to make a direct link
between training and education of any type and recidivism rates. There is much debate about the
appropriate objectives for correctional education (see Gehring, 2000), a lack of a standard
definition of recidivism and no clear criteria for what constitutes success for correctional

education programs. So while it is clear that reduced recidivism is the ultimate objective, one must
be very careful about making claims about correctional educationOs ability to reduce it.

There is, of course, a social argument for reducing violence that is not so easily quantified,
but is compelling, nonetheless. Again according to the DoJ, Oover half the increase in state prison
population since 1990 is due to an increase in the number of prisoners convicted of violent
offensesO (DoJ Bureau of Justice Statistics 2001). Victims suffer tremendous psychological and
physical trauma as the result of violent crime. Irrespective of economic issues, any effort aimed
at reducing violence is worthwhile.

Existing Research and Related Issues

Research in the field of recidivism is fairly extensive, but much of what is available
focuses on the effect of correctional education of a general nature such as GED training, college
courses, vocational training, or basic literacy. In addition to these categories, correctional
education also encompasses social skills training (further explained later) and substance abuse
awareness. Research on the effectiveness of social skills training in prison (e.g., communications,
negotiation, conflict resolution, trust, self-management) is much scarcer. Claimed effects of
correctional education and training programs cover the spectrum from not effective to highly
effective, depending on the study. For example, Flanagan, et al. (1994) found that correctional
education was a critical factor in reducing recidivism, but that vocational training was less
effective. He also summarizes findings from a variety of studies between 1970 and 1981 (mostly
meta-analyses) that suggest correctional education is correlated with reduced recidivism about
66% of the time (Flanagan, 1994, p.43). However, Frees (1994), in a US Dept. of Education
funded program to assess the effectiveness of a vocational training program, reports that no
conclusion could be drawn because of variances in the settings in which data was collected.



As mentioned, many of the researchers focus on literacy or general education programs.
Harer (1994) found that recidivism rates were inversely related to completion of correctional
education programs in federal releasees. He also explored some of the external variables that affect
recidivism (e.g., availability of post-release employment, influence of halfway houses), but
statistical information is thin and the basis of his claims questionable. In a later study (Harer,
1995), he does provide some solid research that establishes a correlation between education levels
and recidivism, with the most notable benefit being in the group that had the least education when
they entered prison. Langenbach, et al. (1990) evaluated a Televised Instructional System (TIS)
in the Texasprisonsystemandsimilar to thoseabove founda correlationbetweerparticipation
and reduced recidivism post-release. In an interesting note related to the research herein, they
measured infraction rates for program participants and found no correlation between number of
infractions and program patrticipation. (TIS was a general education program).

Linden and Perry, (1982) did not find a measurable effect of general education programs
onrecidivism,while anOhio Dept.of RehabilitatiorandCorrection(1995)reportfoundthatthe
effect for similar programs was marginal, except in certain subgroups (e.g., women and very
violent offenders) RyanandMauldin (1994)analyze®7 recidivismstudiesandfoundthat85%
reported correlations between correctional education programs and recidivism rates, but about
half of thesestudiesreportedtheir findings without supportingdata.

Otherresearchasattemptedo assesshe effectivenes®f botheducatiorandvocational
training. Hull, et al.( 2000), found a correlation between education and vocational training
programs in Virginia prisons. Jancic (1998), and Kelso (2000) found similar correlations in their
studies, as did Nichols (1998), OONeill (1990), Pasco County School Board (1993), Saylor and
Gaes (1995), Schumaker, et al. (1990), Stiles and Siegel (1994), Thorpe et al. (1984) and Wilson,
1994). Ryan and Desuta (2000) found a correlation between vocational training and reduced
recidivism and projected a $1.58-to-$1 payback (cost savings from fewer inmates compared to
costof implementationfor the programunderstudy(OperationOutreach).

One researcher in this sample, Hobler, (1999) researched the effectiveness of a Moral
ReconatioriTherapy(MRT) programin the DelawareprisonsystemthattaughtOlifeskills,Oone
of the few reports on social skills training. MRT combines Olife skillsO training with academic
instruction and violence reduction workshops. His finding was that the program showed a lower
recidivismratefor thosewho completedhe programthanthosewho did not (19%vs. ~50%
after one year following release), but his report does not discuss any research design or
methodologypresentseitherstatisticalinformationnor detaileddescriptionof the programnor
why it wasthoughtto be effective.

Other research on the effect of social skills training (see Finn/Dept. of Justice (1998), and
MacKenzie and Hickman (1998)) is focused on drug rehabilitation or youthful offenders. The
studies suggest a correlation with recidivism, but measurement of the long-term effectiveness of
substance abuse education is particularly problematic and even more vulnerable to uncontrolled
variable effects than other areas of focus. The Correctional Service of Canada seems to have the
most interest, and the most relevant research on correctional social skills training. They have
publisheda wide variety of researchyhich tendsto supportthe conclusionthatcorrectional
education programs are effective. To my knowledge, there has been little or no research on the



manyvolunteerprogramshatoperatan prisonsaroundthe US, despitetheir prevalenceanda
professedeliefin their effectivenes$®y thevolunteers.

Effects on Recidivism

Of the research that addresses education and training effects on recidivism, most has
attemptedo link prisonexperienceslirectly to behaviorthatresultsin re-arresandre-
incarceratiorpost-releaserl his waspointedout by Enockssor(1981):

OTo measure the success of a program against the single variable of the absence of
reconviction for a criminal act does not take into account the many other factors influencing

an individual both during and after release. There appears to be general agreement in the
literature that factors such as the offenderOs previous life history, post-release family and other
socio-economiconnectionsaccesdo opportunitysystemsphysicalandmentalhealth,anda

variety of other variables contribute substantially to his or her behavior upon release from
incarcerationEPersons who have experienced correctional training may be favorably affected

by thetreatmenbnly to havethe goodeffectsdiscountedy thefactthattheyarereturnedo

the samefamily, the sameneighborhoodandthe samedetrimentalsocialgroupingsand
influenceswhich contributedto their anti-socialbehaviorin thefirst place.O

In his study, Flanagan (1994) cites the above passage from Enocksson, but he then goes on to

state:
OExposure to educational programs is a critical issue in measures of effectiveness in reducing
returnto prisonkE.O

While he does not say here that education is the only measure of effectiveness, he does not
address the importance of other variables anywhere else in his report other than his reference to
Enocksson. Flanagan is not alone in failing to address the importance of external variables on
recidivism, however.

Gehring (2000) discusses the problem with uncontrolled external variables, coming to the
conclusion that one cannot measure recidivism (in fact, it is hard even to define). To illustrate the
point, some researchers measure recidivism at the one-year point following release. Some measure
it at longer intervals. Yet published research seldom controls for this difference. There is no
standard that establishes criteria for measuring recidivism at pre-defined intervals. Prisoners who
die in the interval between release and data collection are sometimes categorized as non-
recidivists. This is clearly a problem, and again, seldom controlled. Someone released following
completion of a long sentence for a very violent offense who is then subsequently re-arrested for
a pettylarcenywould typically be categorizedasarecidivist. s this appropriate Tehringmakes
no attempt to suggest a means to control for these variables; he just abandons the whole line of
thinking. This is not helpful. While it may be useful to measure recidivism in a particular study,
given an appropriate operational definition, using recidivism as a measure of general effectiveness
of correctional education programs is problematic in the absence of generally agreed upon
standards of measurement.

Harer(1994)foundthathalfwayhouseslid not contributeto reducedecidivismdirectly,
but inmates released through halfway houses were more successful in finding employment, which
did reduce recidivism. Here again, the research starts to move toward an analysis of external
variablesputit stopsshort,addressingpnly employmeneffects.



Hull, et al. (2000) is another example of making the great leap from correctional education
directly to recidivismmeasurementsn the partof her paperthataddressebmitationsto the
findings, external variables are not adequately addressed (although there is a passing reference to
themin herfinal paragraphsandno seriousdiscussiorof thethreatsto validity is provided.

Jancic (1998) suffers from the same problem. Kelso (2000) talks about self-selection bias in
recidivism studies, but fails to recognize external variables along with the other authors mentioned
above. Langenbach, et al. (1990) does a thorough job of providing clearly defined categories of
offenders, a well-designed control group carefully matched to the experimental group, and a
generally well thought out research design. He simply fails to consider external variables.

Linden and Perry (1982) are critical of much of the research on recidivism, citing flaws in
methodologyTheydrawthe conclusiorthatthe extantliteratureis invalid, butthey makeno
suggestiorasto how to correctthe situationotherthanto saythatpost-releassupportsystems
should be provided if we want to reduce recidivism. Nichols (1988), in her dissertation on Ohio
prison education programs, recognizes the possible effects of external variables, but she does not
proposearesearctdesignto addresshem.The Ohio Departmenbf Correctiongeport(1995)is
likewise devoid of any recognition of external variables. It systematically sorts offenders by a
variety of factors (e.g., age, race, sex, type of offense), but leaves out any analyses regarding
post-releaséactors.OONeil(1990),alsoomits consideratiorof post-releaséactors.Pasco
County School Board (1993) found no correlation between correctional education programs and
recidivism, but they too fail to consider post-release factors. They reach a false-negative
conclusion, whereas in most of the other researchers cited herein reach a false positive, but their
failure to consider external variables is just as serious an omission.

RyanandDesuta(2000)discussonly two issueswith their findingsthatan Operation
Outward Reach (OOR) Program reduced recidivism: first, that there is a problem defining
recidivism, and second, that self-selection bias is an issue. The Ryan and Mauldin (1994) survey
(97 articles) on correctional education effects on recidivism concluded that there is evidence that
these programs are effective, but the authors fail to critique the research designs of any of the
articles or consider the effects of important external variables, such as ability to obtain
employmentpresencer absenc®f afamily supportstructure accesso counselingandmental
health services, marriage stability and a host of other factors which contribute to recidivism. The
mechanismsghatunderlayrecidivism(thosethattendto producebehaviorghateitherfoster
recidivismor preventit) aresimply not addressedStateddifferently, theresearchdiscusses
correlation, but not causality. Saylor and Gaes (1994 & 1995), Schumaker, et al. (1990), Stiles
(1994), Thorpe, et al. (1984), and Wilson (1994) also fail to address external variables.

The above papers are representative of a broader body of research on recidivism. Why
does the research apparently ignore such an obvious issue as uncontrolled external variables? It
may be indicative of this field of research that better research designs are needed. Perhaps this is
why there is no consensus on the effectiveness of correctional education. Its critics argue that the
research is flawed. Its proponents argue effectiveness based on invalid research methodologies.
Neithersideseemdo recognizenvhatthe problemis or whatto do aboutit. Whatis neededs
bettermethodologyywith tightercontrolson validity. Thereis alsoa needto standardize
definitions and establish general success criteria that can be used to provide a baseline for
correctional education research.



Social Skills

Correctional education literature usually makes a distinction as to type of training or
education. In addition to general education programs (e.g. high school and college level courses),
and basic literacy education, three other categories are usually defined: vocational training,
substance abuse education, and social skills training. A variety of vocational training programs are
provided in various prison systems, as are social skills programs. OSocial skillsO usually refers to
competency in communications (interpersonal), negotiation, conflict avoidance or resolution, and
the development of self-esteem and self-confidence. Beyond that, social skills programs also
teach inmates how to deal with stress, empathize, manage their emotions, deal with prejudice,
relate to the opposite sex, control anger, and as in the case of AVP, develop skills in
avoiding/managing conflict and violence.

Outside of general education and vocational training, much of the training that is offered
by prisons targets substance abuse issues. There are social skills programs available in the
prisons(atleastin Delaware) but manyof thesearefacilitatedby outsidevolunteersandlack
Oofficial&tanding(my commentsapply only to the statecorrectionakcenterwith which | am
familiar). This lack of standing may explain why there seems to be little in the way of research on
the effectiveness of these programs. In general, it has been difficult to locate research on the
effectiveness of social skills training in the prisons. While there is research available on the
effectiveness of social skills training in general, it does not address the specific environment
associated with prisoners or correctional education.

For example, Frey (2002) found that childhood aggression is a predictor for later high-risk
behaviors and that aggressive behavior was a proxy for under-developed social skills.

OYoungeopleat risk for behaviomproblemstypically lack the coresocialandemotional )
competencies necessary for success in school, family relations, and the workplace.O

She describes a variety of research showing that, Osocial and emotional skills can be taught and,

more importantly, that acquisition of core social and emotional competence reduces aggressive

behavior in youth.O Weissberg, et al (1989), Meichenbaum (1977), Novaco (1975), Rosenberg, et

al (1997), Lockman, et al (1994), and Grossman, et al (1997) also address social skills programs

and generally support the motion that they can be effective in modifying undesirable behaviors.
Prisonsystemsseemto be preoccupiedy concernsabouteducationnot socialskills, a

curious paradox, since most prisoners are incarcerated for anti-social behavior of one sort or

anothernotfor beinguneducatedThis studyattemptgo fill someof thevoid in theliterature

by determining the effectiveness of AVP training as measured by its effect on anti-social

behavior. While there is obviously a difference between the prison environment and the

Ooutside,iDseemgeasonabléo assumehatif aneffectcanbe shownin prison,thatthere

would be aneffecton post-releaseAn appropriatdirst stepin makingthelink betweersocial

skills training (in this case AVP training) and recidivism is to look at the effect of the program on

behaviorin the prison.It is hopedthatthe findings of this studywill thenresultin greater

interest in research in this area.

Concept and Design



The setting for the research was a state prison in Delaware. The control and experimental
groupsweredrawnfrom a prisonpopulationof approximately2200inmates.The controlgroup
wasdrawnfrom a populationof approximatelyl25inmateswho hadvolunteeredor, but not
yetcompleted AVP training. The experimentagroupwasdrawnfrom a populationof
approximately600inmateswvho hadcompletedAVP training atleasttwelve monthsprior to the
collectionof data.Both groupswereselectedandomly,butindependently.

Theresearclwaslimited to ananalysisof AVP effectson infractionratesin the prison.

No attempt to correlate AVP training to recidivism was made, although it would not be illogical
to assume that if AVP is effectiwe situin the prison, it would be helpful in reducing recidivism.
To validatethatassumptionhowever,anappropriateesearckplanwould needto bedeveloped
which incorporates a research design having high internal validity. Research along those lines
would be insightful and should be encourag®¢hile this studyis animportantstepin that
direction, its scope is more limited.

The research question being addressed in this projé&xb igrisoners who have
completed Alternatives to Violence Programs exhibit a reduced tendency toward violent or anti-
socialbehavior?A secondanguestionis: If so,why?Theresearchypothesiss thatAVP
training hasa positiveeffecton participantgpositivein the sensehatit producesa behavioral
change). The null hypothesis is that AVP produces no change in behavior. The research design
for the project istatic group comparisowith control and experimental groups (see Campbell
and Stanley (1963), for a discussion of the research design). This design is graphically depicted
below.

X O
O,

All members of the experimental group had completed basic AVP training at least twelve
months prior to data collection. Approximately half of the group had completed advanced and/or
other AVP modules. While there were some instances of experimental group members
participating in an additional AVP training during the twelve-month data collection Owindow,O
mostmemberof thegrouphadcompletedheir lasttrainingmorethantwelve monthsprior. The
experimentagroupwasagrouponly in the sensehattheyweremeasuredollectively. Group
members underwent AVP training independently. Data were collected in February 2002.
Infractions were measured for the preceding twelve months for both the control and experimental
groups.

Participants in the control and experimental groups were selected randomly from lists
provided by the Delaware Correction Center level. Because the groups differ, there are also
differences in age, racial mix and education levels that necessitate further analysis of these factors
to ensure unbiased results. The 37 members of the control group were drawn from the list of all
inmateswho hadvolunteeredor, but notyet completed AVP asof February2002.The prison
useshislist to schedulenmatesfor upcomingAVP sessionsThe 31 membersf the
experimental group were randomly selected from the institutionOs list of inmates who had

! There are several US Dept. of Education funded studies underway along these lines.



completed AVP as of February 2002. Some members of the experimental group had also
completed AVP advanced workshops and/or other levels of AVP (e.g. manly awareness, anger
management, bias awareness modules) in addition to the basic training. Incidence of anti-social
behavior, as measured by recorded infractions of prison rules, is the dependent variable
(frequencycountonly, no segregatiofoy severityor otherfactors).AVP graduatesvere

comparedo the controlgroup.

Structuring the control group from inmates who have expressed a motivation to attend
AVP helps control for self-selection bias, a concern in this circumstance. For example, if the
control group had been structured from the entire population, it would have included inmates
with low motivationto improvetheir situation.Thelikely outcomeof this would bethatAVP
training would falsely indicate higher effectiveness in reducing anti-social behavior than is
warranted. Selecting inmates who have volunteered for AVP training ensured that comparisons
were being made for inmates of similar motivation levels. Information for this study was supplied
by the DelawareCorrectionCenter.

In addition to selection bias, this research design is prone to mortality issues (Campbell
and Stanley 1963, p12). In this study, selection bias is well controlled as described above. The
secondconcernmortality, is lessof a problemin a prisonsettingthanit would bein manyother
situations because the inmates who comprised the control and experimental groups all were
serving long sentences (in excess of 15 years). The OdropoutO rate due to release was zero in this
study.Also, becausé\VP trainingis Ocompressed@o intensivetwo or threedayworkshops,
virtually all inmateswho startaworkshop finish it. Maturationandhistory effectsarealsolow
in the groupsbecausehe prisonenvironmenis a naturalOinsulator@r thesefactors.

Therefore the studywasstructuredunderanassumptiorthatthe controlandexperimental
groups were similar enough that any before and after measurement for one group would be valid
for the other.

To furthercontrolfor externalvariableshatwould potentiallybiasresults recordswere
broken down into control sub-groups by age, educational background and race (similar to
LangenbachOs (1990) approach). This is important because the groups are different in this
researcldesignandit is importantto understandvhetherfactorsotherthanAVP completionare
correlatedo the observecdeffectsof the program.Theinitial intentionwasto breakdownthe
groupsby type of offense butit turnedout thateveryonan boththe controlandexperimental
groups, with only two exceptions, had been convicted of violent crime and most had multiple
offensessotherewasno pointin furtherbreakdowrfor this study.

Inmateswho violate prisonrulesare OwritterupGandundergoa disciplinaryprocedure
that involves a review by a prison official. Depending on the severity of the violation and its final
adjudication, various punitive measures are imposed on the violator. Records of offenses are
placed into inmatesO files and form a part of their permanent records. Infractions cover a broad
spectrum of misbehavior, ranging from possession of contraband to rape and homicide. For this
study,all typesof infractionswereconsideredn determiningAVP effectivenesspotjustviolent
behaviors. The rationale for this lies in an understanding of how the AVP curriculum is
structuredln orderto helpthe participantsaddreswiolent behavior AVP teachesegotiation,
tolerance, communication and self-confidence. These are social skills, so AVP graduates should,
theoretically, be better able to deal with their peers, as well as corrections officials and Oget
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alongO better in the prison. This should be evident through a reduced number of recorded
infractions.It is probablyfair to assumehataninmatewith aninability to follow prisonrules

would also be unable to follow societal rules on the outside and this would likely put him or her
in a higher risk category for violent or anti-social behavior. Measuring all types of infractions is,
therefore anappropriateneasuref the effectivenesef AVP. Tablel providesa summaryof
infraction statisticsfor the combinedgroupunderstudy.Table lapresentsheinfraction

statistics

Statistics
#Behavioral infractions previous year
N Valid 68
Missing 0
Mean 3.19
Median 2.00
Mode 1
Std. Deviation 3.550
Variance 12.605
Range 0to 18

Table 1 BBehavioral Infractions/Combined Groups

Statistics

#Behavioral infractions previous vear

Control group N Valid 37
Missing 0

Mean 4.35

Median 3.00

Mode 0

Std. Deviation 3.967

Variance 15.734

Completed AVP N Valid 31
Missing 0

Mean 1.81

Median 1.00

Mode 1

Std. Deviation 2.372

Variance 5.628

Table 1labBehavioral Infractions/Control and Experimental Groups

for the controlandexperimentafroups respectively.As is apparenfrom the data,the
experimental group has a lower average infraction rate than the control group.

Corrections officers come with a wide variety of behavioral biases and this was a
potentialthreatto validity in this study.For example papercoffeecupsarecontrabandind
inmates are not allowed to have extra ones in their cells. While possession of contraband is a
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violation of the rules, corrections officers exercise some degree of discretion in whether or not
they dealwith the violation formally, by Owritingup&the offender,or informally by simply
confiscatingthe papercupanddisposingof it. Thisinconsistencyouldnotbeformally
controlled in the study, but the random selection of inmates from the control and experimental
groups brings with it OrandomnessO in corrections officers (inmates are housed in various tiers
and corrections officers rotate tiers and shifts) and that problem should, therefore, be minimal.
Also, while there is obviously a great deal of difference between possession of a paper coffee cup
and a violent act such as rape, the lesser offense still reflects an inability to follow the rules and is
therefore an appropriate measure of anti-social behavior.

Inmates who exhibit violent behavior or who commit serious infractions (such as drug
abuse)endnotto be AVP participantdecauseheyareusuallyrestrictedto highersecurity
level tiers and are not allowed to participate in training programs. It would be of great interest to
measureahe effectivenes®f AVP onthe mostviolent of inmates put this wasnot possibledue
to prisonsecurityrules.However,it shouldbekeptin mind thatthe controlandexperimental
groupsarerepresentativef the entireprisonpopulationin termsof the offenseghatbrought
about conviction. An examination of their files showed that most of them had prior offenses, had
been convicted for violent crimes, and most had multiple offenses as well (for example, using a
gun during commission of a robbery or a knife during commission of a rape results in at least two
separate felony charges in each situation). The findings of the study should, therefore, be relevant
to the broadermpopulation.

Research Findings

Thedatafor this studywasextractedoy manuallyexaminingthe prisonrecordsof the
control and experimental groups. In addition to data on age, race, education, and nature of offense,
numbersf infractions(all types)for the precedingwelve monthswererecordedThedatawas
thenenterednto the SPSSstatisticalsoftwarefor analysis My primaryinterestherewasto
determine if there is a difference between the control and experimental groups in terms of
numbersof infractions(consistentvith the researcthypothesis)inmatesin the experimental
group had completed at least the basic AVP training. Many had completed advanced AVP
training and one or more of the additional modules (bias awareness, manly awareness,
forgiveness).

The data in Table 1a showed that there is a difference between the control and
experimental groups, with the experimental group lower in average number of infractions. The
mean number of infractions for the control group is 4.35, while the median is 3.00. The mean for
the experimental group is 1.81, while the median is 1.00. The mean difference between the control
and experimental groups is 2.54, t=3.27, which is significant at p<.05 (df = 66).

As explained earlier, the control and experimental groups differ in this research design. It
is important,therefore o determinevhetherthe effectsof AVP arecausedy otherfactorssuch
as age, education or race. To analyze these factors, the control and experimental groups were
organized into under/over 40 years old (the median for the combined groups is 39), less than/more
than a high school education, and minority/non-minority sub-groups and subjected to statistical
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analysegt test)to determinewhetheror not thesefactorsweresignificant. Theresultsare
presentedn Table2.

Control Experimental t
Group Group
Age <40 6.10 1.91 4.138*
>40 2.06 1.75 .35
Race Minority 4.24 1.56 3.146*
Non- 4.75 2.07 1.57
Minority
Education| <HS 4.20 6.82 1.43
>SHS** 4.67 1.53 2.93*

* significantat p<.05 ** includesGED
Table 2 DSub Group Analysis

Theresultsshowthat AVP is effectivefor thoseunder40 yearsold age,but not significantly
effectivefor thoseover40yearsold. It is effectivein the minority sub-groupput notin the non-
minority sub-group (more on this later). It is also effective in the more educated (high school or
above), but not for those with less than a high school diploma.

Age

Age is a potentiallyimportantexplanatoryvariablein this study(perhapsmoremature

individuals have learned to comply with the rules or have OmellowedO with age, irrespective of
AVP training). Tables 3 and 3a present the age distributions for the combined group and the
control and experimental groups, respectively.

Agein Years

Mean 38.69
Median 39
Mode 29 (multiple modes exist, lowest value shown)

Table 3 BDAge Distribution/Combined Groups

Age in Years

Controlgroup Mean 34.14
Median 31
Mode 29

Experimental group Mean 42.02
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Median 42
Mode 38

Table 3abAge Distribution/Control and Experimental Groups

As the data in Table 2 showed, AVP is effective in the younger members of the group. There are
several possible explanations for this. It could be that younger inmates are more receptive to the
training,thattheyarelesssetin their ways.Perhap®lderinmatesattendAVP lessfrom a

desireto changethanfrom a positionof boredomwith prisonroutine. They may simply be

seeking something to do and are less receptive to the training as a result. The important finding
here, however, is that AVP is effective in the younger inmate population. This is the segment
thatwe would mostwantto help modify their behavior,astheyaremostlikely to bereleasedt
somepoint. Inmateswho arein prisonafterthe ageof forty tendeitherto be habitualoffenders,

or serving very long sentences. In either case they are less likely to be released.

Education

The secondsub-factorthatis importantin this studyis educationTables4 and4a
present education profiles for the combined group and the control and experimental groups,
respectively. Thet-testshowsAVP is effectivefor thoseinmateswho haveat leasta high
schooleducationAgain, we canspeculatesto why thatwould bethe case First, educatiormay
be a proxy for motivation to change behavior (to better oneOs self). Second, the training may be
more tailored for a higher education level. That is, it may be too complex conceptually for
inmates who lack certain literacy skills or knowledge. There may be other explanations, as well.
Whateverthe casethefindingssuggesthatanassessmermf AVP would be appropriatdo
determine whether a change to the curriculum is warranted. For example, perhaps AVP exercises
should be designed for a lower reading level to make them more effective for inmates lacking high
school literacy levels.

Education
Cumulative
Frequency Percent Valid Percent Percent

Valid  <hi school 36 46.2 46.2 46.2

GED 16 20.5 20.5 66.7

Hi school diploma 19 24.4 24.4 91.0

Some college 7 9.0 9.0 100.0

Total 78 100.0 100.0

Table 4 B Education Levels/Combined Groups
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Education

Cumulative
recoded AVP Freauencv Percent | Valid Percent Percent
Control group Valid  <hi school 25 67.6 67.6 67.6
GED 7 18.9 18.9 86.5
Hi school diploma 5 135 135 100.0
Total 37 100.0 100.0

Completed AVP  Valid  <hi school 11 26.8 26.8 26.8
GED 9 22.0 22.0 48.8
Hi school diploma 14 34.1 34.1 82.9
Some college 7 17.1 17.1 100.0
Total 41 100.0 100.0

Table 4aDEducation Levels/Control and Experimental Groups

Race

Tables 5 and 5a provide data on the racial distribution of the combined group and control and
experimentagroups respectively Thet-testdatashowedthat AVP is effectivefor minorities,

but not for non-minorities. Age explains this finding. African-Americans average five years
youngerthanwhitesin the studygroups(36 vs.41). A partial correlationof numbersof

infractions by racial group, controlled for age, shows that the differences in the racial sub-groups
are not significant at p<.05 (AVP was not significantly different between racial groups). Based
on this

Table 5 DRacial Characteristics/CombinedGroups
Table 5a BDRacial Characteristics/Control and Experimental Groups

Race

Cumulative llative

| recod Ereauencvy | Percent Percent cent
Contr | Valid  Asian 1 1.3 1.3 2.7
African American 42 53.8 55.1 64.9

Hispanic 6 7.7 62.8 75.7

Other 1 1.3 64.1 | 1000
White 28 35.9 100.0 |

Comg Total 78 100.0 46.3
51.2

White 19 46.3 100.0

Other 1 2.4 53.7

Total 41 100.0

information, we must revise the t-test findings and conclude that the observed effects of AVP are
not a function of race.
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Other Factors

Some thought was given to analyzing other characteristics of the groups, such as number
of offenseqmultiple charges)first offendersvs. recidivists,andtype of offense However,
without exception, the control and experimental groups all had multiple offenses and extensive
sentences. Almost all were incarcerated for violent crimes. Further analyses were, therefore,
determinedo be of little valuefor this study.

Conclusion

The data show that AVP is effective in younger inmates and those with a high school
education (or greater), irrespective of race (based on the partial correlation). The null hypothesis
is rejected, but with the above qualifiers.

Analysis

As hasbeenshownabove AVP hada noticeablesffecton the participantsThis leadsto
guestionsabouthow andwhy it is effective,andaboutthe motivesof the participantsMany
inmate participants are serving long-term (>20 years) or life sentences. Several are serving
multiple life sentences for multiple murders, rape with aggravating circumstances and other very
violent crimes. Approximately 50% of the inmates in the control and experimental groups will
neverleaveprison.Thisled meto ponderwhy someonevith no hopeof releasevould be
motivated to change his behavidhy would they botherwith AVP? In orderto gaininsight
into this, interviews were conducted with seven inmates who had completed AVP advanced
training and some number of additional modules. The questions asked included:
Fromyour perspectivedoesAVP work?
If so, can you provide specific examples of why you would make that claim?
Why do you believeit works?
How haveyou employedwhatyou learnedn AVP in your everydaylife herein the
institution?
What motive would you have for participating in AVP if you are serving a life sentence
andhaveno opportunityfor release?

K K K K

#

Inmate interviews were conducted at the Delaware Correction Center. All of the
interviewees were serving life or multiple life sentences except one inmate who had served twelve
yearsof atwenty-yearsentenceTaperecordersarenot allowedin the prison,sonoteswere
takenduringtheinterviewandsubsequentlyranscribedinterviewslastedapproximatelyforty-
five minutes.Thetranscriptionsverethensubjectedo athematicanalysis(seeBoyatzis1998)
in aneffort to find consistenpatternsamongthe interviews.Commonthemeswvereconsolidated
anddescriptivephrasesverethencreatedo representhe results,which arepresentedbelow.

Only themes that were common to at least six of the seven interviewees are included.

% A seriousconcernl hadat the startof this studywasthatinmatesmight be attendingAVP for someulterior
motive, not to changetheir behavior but to facilitate obtainingparole.As aresultof this concernJ decidedto
focus interviews on only those inmates with no near-term chance of release.
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Major Themeglanguage used is my interpretation)

Is AVP effective (doesit OworkO)Rlow do you know?Haveyou appliedit?

¥ Yes;eyewitnessiccountor Ostories@f timeswhenit worked (for self andothers)were
provided

¥ Personatonvictionwasexpressedhatit works (I Oknow@ works), eitherby observation

or

from experience
Why do you think it works?

¥

KK KKK KKK K

It providesnew perspective®n how to dealwith problems

It affords concrete examples of alternate approaches to conflict

It offerstoolsandtechniqueghat| canapplyto potentiallyviolent situations

It provides role models that | can emulate

Other AVP alumni pressure me to act in accordance with AVP principles

It buildsrespecfor selfandothers

The program is offered in a non-threatening environment (away from the tiers)
It breaksold habitpatterns

It builds empathyfor others

It gives me practice in communicating with others

Whatareyour motivesfor participatingin AVP?

K K K K K K

Discontinuity(I needto do somethingdifferent)

| desireto help othersavoid my mistakes

| wantthis to beabetterplaceto live

| want to make it a safer place to live

| wantto makea contribution

AVP is enjoyable (camaraderie, change of pace from the tier)

Furtheranalyse®f theinterview narrativessuggestshesekey interpretations:

K K K K

#

¥
¥

Interviewees were unanimous in their opinion that AVP is effective

AVP developsespecfor selfandothers

AVP develops critical social skills (communicating, interpersonal trust)

AVP helpsparticipantdevelopalternateapproacheso conflict resolution by
providing examples, practice and positive reinforcement.

Participantsiesirea betterOcommunity@ithin theinstitution (communityhereis
interpreted to mean a safer, more social environment, greater (more meaningful)
interaction with fellow inmates and a desire to be a participant in socially oriented
activities)

AVP operatesvithin areinforcingsocialsystemin theinstitution
Participantdavealtruistic motives(or seekaltruisticoutcomes)

Self-Respect and Regard for Others

When dealing with inmates, it is important to keep in mind that many of them are

themselves victims. In my interviews, all of the men indicated they had grown up in
environmentsvheretheywerephysicallyor sexuallyabusedThreeof the severhadsuffered
sexual abuse from family members. All seven grew up in homes without one or both parents.
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Most saidthey did not understandny otherway to reactto conflict or confrontationexcept

violently, because they never had an alternative model or example. Four said they were
encouraged by fathers, uncles or other male family members to employ violence as a means of
resolvingissuesTheyweretold thingssuchas,Obea manandkick his ass,@r Odon@akeany
shitGwhenconfrontedwith conflict situationsIn two instancesthe intervieweesited personal

stories where they were instructed to employ violence as a means of revenge against some other
youth who had either inflicted a beating or proffered an insult. When | asked if their parents or
guardians ever discussed negotiating skills or techniques with them, interviewees responses
ranged from, OyouQre kidding, right?0 to simple laughter.

Thesemensimply did not havea normalchildhooddevelopmenandit is importantto
understand that they come to AVP with marked deficiencies in the kind of social skills that most
peoplearefortunateenoughto havedevelopedvhentheygrewup. This is offerednotto make
excusedor their crimes,butratherasaway to understanavhy AVP is effective:the participants
are starting from a position of significant deficiency in social skills as compared to the general
population. | should interject a caution here about generalizing about a population from a mere
seveninterviews.Thatis not my intent.| wish only to suggesthatthe sevenintervieweesare
typical of the larger inmate population and that findings that are relevant to them might be useful
in thinking about how AVP might produce the results it does.

This lack of normal social development is a recognized cause of anti-social behavior in
youthful offenders GranicandButler (1998)identify someof the behaviorsassociatedvith

anger and anti-social behavior:
OAggressive youth tend have been found to exhibit specific information processing patterns
includingthe hostileattributionbiasbtheytendto attributehostileintentto others,
especially where the social cues are ambiguous.

OAnti-social beliefs can be characterized by distrust of authority figuresEperceptions of the
world ashostileandunsafe endorsementf aggressivesolutions andidentificationwith
aggressive peers.O

These are cognitive factors, but Granic and Butler (1998) also cite emotional factors as potential

cause for anti-social behavior:
OAngein particularseemdo play animportantrole in thetendencyfor individualsto engage
in aggressive and anti-social acts.O

Anger also seems to play a role in adult criminal behavior according to Novaco (1986).

While Granic and Butler are addressing youthful offenders principally, there is no reason
to believe that any of these anti-social behaviors are Oself-correctingO in maturing or adult
offenders. The lack of social skills that contribute to delinquent behavior in youthful offenders
doesnotgetcorrectedn theenvironmentshatled to the problemin thefirst place.

Youths with cognitive or emotional processing deficits, Otend to believe their anti-social
behavior leads to increased self-esteem and helps avoid a negative image among peers.O (Granic
and Butler 1998, p.759). It seems logical that a young person lacking self-esteem would be
particularly vulnerable to adopting anti-social behaviors reinforced by an errant peer group.
Thesebehaviorsaareperpetuatedhroughouimaturationandinto adulthood or at leasttheywere
for theinmatesinterviewedfor this study.AVP may providethefirst opportunityfor manyof
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its participantdo seepro-socialbehaviorgn practice.Perhapst replacessocially dysfunctional
Oparadigms,O with functional ones?

Social Skills Development

AVP is arevelationto manyof theinmateslt is thefirst time mostof themhavebeen
taughthow to communicateandrelateto others.For manyi,it is thefirst time they havetalkedto
someone else about their thoughts or feelings on any intimate level. The notion that they can
trustsomeoneelseis, for most,a totally newconcept.Trustis frequentlymentionedn
discussion with the inmates, and according to interview data, is something with which many of
the inmates have an issue. Early childhood experiences, as well as the institutional environment
mostly contributeto this. Thisis consistentvith GranicOandButlerO$1998)findingsrelatedto
Odistrusof authorityfiguresGandOperceptionsf the world ashostileandunsafe, ®oth major
risk factors for criminal behavior in youthful offenders.

It is importantto distinguishbetweencognitivetrust (trustthatothersarecompetento
carryouta particulartaskor tasks,e.g.trustin skills or abilities) andaffectivetrust
(interpersonal trust, e.g. friendship) in this context. Inmates seem quite capable of dealing with
cognitivetrust. Theyreadilyrely uponcorrectionsofficersto carry out their functions,upon
otherinmatesto provideinstitutionalservicegsuchaslaundry,library) anduponthe institution
to providefood andshelter Affective (or interpersonaljrustis a differentstory, however.
Inmatesaredeeplydistrustfulof othersat a personalevel. Lack of affectivetrustis citedas
major problem and something generally viewed as a life long issue for most of the men, according
to theintervieweesAVP specificallyattemptgo build trustandempathyandonceagain,it is
the first time many of the inmates experience a setting where they can learn to develop affective
trust. Oncetrustis establishedpro-socialbehaviordevelopsquickly in theinmates.

Skill Building and Reinforcement

All of the interviewees talked about AVP providing skills and enabling them to practice
these in a non-threatening environment. They said the tiers are not conducive to trust building
due to a macho atmosphere that treats feeling, caring and negotiation as weaknesses. AVP is
conducted in a closed setting, away from the tiers. The facilitators (inmate trainers) understand
life on the tiers and are careful to make the workshops places where expression of emotion or
discussiorof intimatethoughtsareacceptedpositivelyreinforcedandkeptconfidential.lt is
importantto notethatthe AVP workshopsareled principally by inmatefacilitators. They bring
a perspectiveao the sessionghatan outsidersimply doesnot haveandthis likely contributeso
the effectiveness of the program.

Most of theintervieweesaidthatoncetheydevelopedonfidencan themselvesthey
were less intimidated by the prevailing ethos in the tiers. AVP helped them accomplish that. Six
of the sevenintervieweegnadestatementso the effectthattheywishedthey knewthen(before
they committed their crimes) what they learned in AVP because they might have been able to
dealwith thesituationin a differentway. While Oself-reports@yesomewhasuspecin
determining effectiveness in this setting, they are important as a measure of offendersO self-
perceptions, according to a report by the Canadian Correctional Service (2002). They seem
particularly relevant when analyzing issues around affective-trust or other cognitive or emotional
issuesassociatedvith AVP.

19



Sense of OCommunityO

Anotherinterestingthemethatcameout of theinterviewswasthe notionof community.
All theintervieweegitedthis asamotivefor attendingAVP. Theywantedto makethe prisona
better place to live and gave examples of how AVP facilitated that. They talked about AVP
alumnae as a community within the prison that served as role models and exerted peer pressure
on other alumnae to behave in accordance with AVP principles. There are several hundred AVP
graduatesn theinstitutionandmostof theintervieweessaidthis hasservedto makeDCC oneof
thebest(morecivil, morepleasanto live at) prisons.Oneinmatehadbeenpreviously
incarcerated at RikerOs Island jail awaiting extradition to Delaware and he talked about the much
lower level of violence and greater levels of safety and civility at DCC.

AVP hasa highlevel of visibility in theinstitutionandthe graduatesendto perpetuate
its teachingsIn theworkshopsthe menaretaughtto expressemotion,thatthisis agoodthing.
This expression is manifested in brief hugging. Several of the interviewees told me that you can
always tell AVP graduates because they will hug each other to express greetings or thanks when
outonthetiers. This createsa fraternalcommunity,highly visible, andperceivedasworthy of
emulationby the otherinmateslt alsocreatesuriosityin newinmateswho areapprehensive
aboutprisonlife andaredrawnto this fraternalcommunitywithin the institution.

Altruism

Onefinal thing thatstruckme asunusualwasthe expressiorof altruistic motivesby the

interviewees. Five of the seven specifically cited a desire to give something back, leave some
small legacy or make some contribution to society to either atone for harm caused or to try and
help other men avoid the same mistakes that they had made. | had expected that inmates serving
life sentences and with no chance of release would have little motive to try and improve theirs or
others@ituations The notionthatthesemenhadfounda senseof purposedeveloped senseof
community and wanted to make a contribution to society, albeit a limited segment of society,

was insightful and counterintuitive. It does serve partially, at least, to explain the findings
presented earlier.

Conceptual Model

A conceptuamodelthathelpsdescribehe AVP Oprocess®providedin Figurel. In this model,
inmatescometo AVP with uniquepersonabackgroundsndcharacteristicaViost of the group

is similar in the sense that members lack normal social development and have characteristic traits
(input factors) that are influenced by various demographic factors such as age, education, and
socio-economistatus AVP startsby establishinga senseof dignity or self-worthin the
participantsThis servedo instill awillingnessandability to communicateParticipantdirst

haveto seethemselvesasworthy of communicatingvith in orderto initiate the processAs they
begincommunicatingthey developaffectivetrust (it is OK to OopempQalittle). As trust

builds, they begin to share feelings and learn that others are more like them than they are
different. This leadsto recognitionthatothersare OOK.@s affectivetrustincreases,
participantsbeginto seeothersashavingvalue.The processhelpsto modify theinput factors
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into output factors that are a closer approximation to OnormalO social behavior (or at least a small
stepin thatdirection).This may explainthe senseof communityandaltruismfoundduringthe
interviews.The processakesplacewithin aframeworkthatbuilds skills suchasnegotiation,

conflict resolutionandcommunicationAll elementof this processaresupportedy toolsthat

Influencers
¥Demographidactors
YAge
¥Sociceconomicstatus
¥Education

v

Psycho-SociaFramework

¥ ow Self-Esteem

¥ ack of Self Confidence

M ackof Trust
¥Anti-SocialBehavioralDisposition

v

0OSafeO Environment

Confidence and Skill Building/Reinforcing Framework

Perceptionof! willingness and ability to!  developmentof affective-trust! developmentof other-
self-worth communicate regarding values

Tools& Technologies Practic@
Output Factors:

¥ncreasedelf-Esteem
¥Mncreasedelf-Confidence
¥ncreasedrustLevels
¥Mncreasinglypro-socialbehavioradisposition

Figure 1 DAVP ConceptualModel

provide the Ohow,0 as well as exercises that provide positive reinforcement within a safe
(emotionally) and non-attributive environment.

The degree to which output factors are modified by AVP training is, to a large extant,
shapeddy the startingpoint of the participantsnamelythe input factors. Input factorsare,in
turn, shaped by demographics. This explains some of the research finding related to age and
education. Younger inmates, perhaps, are less OhardenedO and therefore more receptive to
influence. More educated inmates are, perhaps, better able to understand the training. Whatever
the specific operational factors, demographics are important in understanding how AVP works,
and how to make it more effective.

The model helps to explain the decrease in infraction rates between the control and
experimentafgroupsin this study.As AVP participantsdevelopa senseof self-esteemthey
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startto shedthe notionthatthey haveno recoursen confrontationakituations(whetherwith
corrections officers or other inmates) other than reaction. They begin to see themselves as more
equal and more in control of their situations. They begin to apply logic and rationality in their
thoughtprocessAs theylearnhow to communicatenoreeffectivelyandpracticethese

techniques, they become more comfortable that they can control outcomes. They experience
positivereinforcementn the AVP sessionshatthesetechniquesvork in practiceanddevelop
increasing self-confidence. They see others behavior similarly and develop a notion that they can
betrusted.Thesefactorscontributeto increasinglypro-socialbehavior which fosters

communication and discussion. Because they become easier to talk to and negotiate with, the
corrections officers and other inmates alike are better able to elicit cooperation with the AVP
grads, and this results in noticeably reduced infraction rates.

One finding from my earlier research (Sloane 2001) was that the attributes identified in
the conceptual model do not develop linearly. Viewing the model as a progression from an anti-
socialto a pro-socialbias,thereappeargo be a OtippingpointOprior to which levelsof trustand
interactiondo not supportpro-socialbehaviorin the workshop.Thetipping pointis
characterized by a noticeable change in level of interaction, increased communication and
behaviors that suggest increased levels of intra-group trust and comfort (e.g. laughing,
conversatiorievel, handshakingstory exchanges)Pastthetipping point, developmenof trust,
social skills and other-regarding behavior accelerate quickly. This is depicted graphically in Figure
2. Thetipping point seemgo occurwhena certainlevel of affectivetrustis reachedvithin the
group.Observatiorsuggestshatdifferentinmategroupsreachthetipping point at different
stageof theworkshopshut thereappearso be consistencyn the generalpatternfrom group-
to-groupandworkshop-to-workshop.

Orientation

Pro-Social

TrustThreshoId\

WorkshopStart Finish

Anti-Social

Figure 2 BDNon-linearity of Social Skills Development

Theconceptuamodelis alsoconsistentvith interviewfindingsthattrustis a majorpre-
condition for further pro-social behavior. The AVP/social skills development model is supported
by other research, as well. For example, the Correctional Service of Canada found that a cognitive
skills program produced significant improvements in almost all psychometric measures in
participants (Correctional Service of Canada, 1991); measures that have been shown to be
effective predictors of criminal behavior. Hunter (1993) found that, Otreated offenders [in a ten-
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week anger management program] showed significant gains relative to non-treated offendersEO

Hughes (1993) found similar results in a twelve-week program, as did Guerra and Slaby (1990).
Anotherway to perhapsexplainhow AVP worksis throughthe notion of power(control

and influence of oneOs life and environment). AVP is structured around a notion of Otransforming

power.(Orheworkshopsaim specificallyto instill theideathattheinmatesdo havethe ability to

controltheir lives andinfluencetheir environmentsTheyarenot powerlesstheyareOactors.O

This, hopefully,translatesnto a perceptiorthatthe menhavethe powerto changethemselves

for the better. Because many of them come from environments where they were victimized or

abused, or lacked socialization (and succumb to negative peer pressure as a result), they do not

see themselves as actors. Giddens (1984) explains:

OWhat is the nature of the logical connection between action and power? Although the
ramificationsof theissuearecomplex,the basicrelationinvolved caneasilybe pointedto.

To beableto Oacbtherwiseeansheingableto intervenein theworld, or to refrainfrom

such intervention, with the effect of influencing a specific process or state of affairs. This
presumeshatto be anagentis to be ableto deploy(chronically,in the daily flow of life) a

rangeof causalpowers,ncludingthatdeployedby others.Action dependsiponthe

capability of the individual to Omake a differenceO to a pre-existing state of affairs or course of
events An agentceaseso besuchif heor shelosesthe capabilityto Omaka difference,that

is to exercisesomesortof power.O

AVP operationalized, therefore, creates a sense of power, a notion of being an actor in
GiddensO terms. This is a significant difference in perspective for the inmates that come into the
program feeling powerless and alienated. While they cannot control their environment to the
extent that the general population can, it is still a great leap forward for them to feel they have
even a modicum of control within the institutional setting (control here refers to control of
themselves and their behavior).

Validity

Theresearclhdesignfor this project,static-groupcomparisonyith the mostsignificant
threatsto validity reasonablyvell controlled,resultsin a studywith highinternalvalidity. The
projectmakesno attemptto addresexternalvalidity. Otherpotentialthreatsto validity, suchas
history and maturation are well controlled in the prison setting. The principle concern regarding
validity in this study is self-selection bias. Structuring the control group as described in the
precedingparagraphsontrolsfor this problem.Threatsto validity resultingfrom sub-group
variances have been analyzed, and where problematic, have been addressed appropriately in the
research finding section.

Self-reportings a potentialthreatto validity associateavith theinterviewdatacollected
for this study. While that cannot be completely controlled, selection of interviewees minimizes
the problem because all those selected are serving long-term sentences and have little motive for
Oover-reporting@sults Also, codingonly for themeseportedby at leastsix of seven
interviewees increased the significance of findings.

Audience
The target audiences for this research are social scientists interested in correctional
education, prison administrators, state governments and budget authorities, and federal
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corrections officials. The intent is to inform them of the effectiveness of AVP programs and their
potentialimpacton prisonoperatingcosts.It is hopedalso,thatthe studycaninform amore

general audience that may have an interest in reducing the societal impacts of crime and the
growing problem of incarceration rates in this country. Correctional educators may also be
interested in the correctional social skills training effectiveness.

Summary

Thecurrentpolitical climateis not conduciveto sympathyfor prisonersandl makeno
claim here that we owe convicts a kinder, gentler existence. My argument is only that we need to
find away to dealwith growing prisonpopulationsandthe escalatingcoststo societyof
operating prisons and keeping people incarcerated. If that means a greater investment in training,
thatshouldbe supportedasiong asit canbe shownthatthis is an effectiveemploymenof
resources. The effectiveness of AVP has been demonstrated in this report. The conclusions argue,
first, for an increase in resources for AVP (increased number of trainers, materials, etc.) and
increasedvillingnesson the partof prisonofficials to supportthis program,andsecondfor an
increase in resources devoted to improving AVP, including more research on how, and why and in
whatsettingst is effective,aswell asits potentialextensibilityto post-releaséehavior.

If we can demonstrate the effectiveness of AVP in a very controlled setting, we can
conjecture that it would be effective in a wider application. While | have been very careful not to
claim AVP would be effective in reducing recidivism, | also cannot avoid speculating that this
would be the case. We have to recognize that there are many uncontrolled variables between
measures of education and training, and claims of effect on recidivism, but that should not deter
usfrom investigatingthe matter.My guesss thatAVP is a usefulstepin helpinginmateswvho
lack normal social skills development develop a foundation upon which they could more
effectively operate in the outside world. | doubt that AVP alone can reduce recidivism. If we
take,asanexample aninmatewho leavesprisonandis thrustinto societywithout family
support,employmentopportunity,positiverole models,a peersupportgroup,or interim means
of financial support, | doubt his or her ability to avoid repeating criminal behavior. No amount of
AVP or anyothertraining cansupplantunger poverty,frustration,andrejection.

Perhaps bettermodelwould beto think of therecidivismissueasa Osystemsg@oblem.

It is complex, multi-faceted, and requires an engineered solution that comprises an end-to-end
supportstructure. This hasto startat releasdrom prisonandcontinuefor sometime until a

point of stability is reached. It entails continued social skills development, training and education,
employment assistance, community support and moral guidance. While AVP is not capable of
providingall of theseelementsit is clearly capableof providingafirst, andvery importantstep

in the process.

In the interim, until we have in place this Osystems solution,O AVP can be effective in
making prisons more civil places for the inmates and corrections staff. This helps make the
prisons better places for inmates to learn and rehabilitate themselves (very difficult if the
institution is in lock-down because of violence). It fosters a sense of community that inmates can
transferuponreleaseAnd, it makestheinstitutiona betterplaceto work, which shouldhelp
correctionstaff turnover(a problemtoday). Thesefactorshelpreducethe costof operatingthe
institutionandbenefitthe taxpayer Besideshe economidactors,thereis anissueof humanity
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thatis importanthere.A peacefuinstitutionis simply a morehumaneenvironmentor the
inmates.

A suggested expansion of this study would be to investigate the effectiveness of social
skills training in helping former inmates integrate into society. This would require controlling for
a variety of factors such as those mentioned above, but co-variance analyses should be able to
address that problem. If we found, for example, that former inmates who had completed AVP, or
other social skills programs, have a lower recidivism rate (controlled for other variables) then we
would have a powerful argument for expanding the program. If we can uncover what determines
success (in terms of recidivism) through co-variance analyses, then we have a good start on my
OsystemsO approach described above. That would be compelling research.

Thenotionof communitybuilding within the prisonsis alsoanareathatmay afford new
perspectivesn how to developsocialskills in inmatesl would suggesthat,too, asanareafor
further research and analysis.
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